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A story from Jay Leno: 

 
 “I got all C’s and D’s in school and I am 

mildly dyslexic. But I am very persistent and 

ambitious. When I applied to college, the 

admissions office said I wasn’t what they 

wanted. So I sat outside his office 12 hours a day until the admissions officer 

said he would let me in if I attended summer school. The tuition was $12,000, 

so I took out my wallet and gave him $12,000 in cash. I was already making 

good money in nightclubs. I think that having dyslexia is a competitive 

advantage. Dyslexic people are good at setting everything aside to pursue one 

goal. Ambition beats genius 99 percent of the time.”   

Jay Leno 
Late Night Talk Show Host 

                                                                           (J. Lerner, 2003, p. 399) 
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This handbook is dedicated to the students with learning disabilities at 

Cabrillo College who have completed their educational and occupational goals, 

and whose courage I can only admire. 
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This handbook may be made available  
in alternative format. 

Please contact  
Disabled Student Program & Services  

at Cabrillo to request this accommodation. 
 

 
 

 

This handbook is intended to inform students with learning disabilities about 

classes and services which are available to them at Cabrillo College. While every 

effort has been made to insure up-to-date completeness and accuracy, this is not a 

legal document, nor does it purport to offer formal legal advice or opinions. 
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PREFACE TO THE REVISED, 2003 EDITION 

 

This handbook will assist students with learning disabilities to be 

well-informed regarding policies, procedures, services, and legal issues related to 

their educational needs here at Cabrillo College. Since the Handbook will increase 

the knowledge of students with learning disabilities about their learning differences, 

it should empower them to increase their educational independence. 

Students should be aware that Support Services for Students with Learning 

Disabilities at Cabrillo College: A Handbook for Faculty and Staff includes 

similar information, but was formulated to answer questions which College 

personnel have asked over the years. 

The revised edition of this handbook includes updates from more recent 

research on learning disabilities, dyslexia, ADHD, accommodations, vocational 

accommodations and the workplace, legal issues, resources (particularly websites) 

and recent questions raised by faculty, staff, and students. 

Learning Differently includes new sections on transition from high school, 

legal differences in requirements, some advice to parents, and up-dated references, 

including auxiliary electronic aids. 
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OBJECTIVES CHECKLIST 
 

After reading this handbook, students will be able to understand and 

explain: 

� The term learning disability (LD) 

� Some of the causes of learning disabilities 

� Why students with LD may receive services and accommodations 

� The services obtained through the Learning Skills Program 

� Referral procedures 

� Assessment procedures 

� The term dyslexia 

� Common characteristics of students with learning disabilities 

� High school transition to college 

� The nature of academic accommodations, including: 

� Legal requirements � Note-taking services 

� Accommodations requests � Use of auxiliary aids 

� Test accommodations � Cabrillo’s course substitution and 

waiver policy 

� Student rights and obligations 

� Instructors’ rights and obligations 

� Psychological issues pertaining to learning disabilities 

� Learning styles 

� Self-advocacy 

� Grievance procedures 

� Learning strategies and study skills 

� Characteristics of successful students 

� Accommodations in the workplace 

� Characteristics of Attention Deficit Disorder (ADD) 

� On-campus and off-campus resources 
 7



 

 

 

 

 

 

 

 
 
 
 

 
 

LEARNING DISABILITIES: 
WHY, WHAT AND HOW? 
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LEARNING DISABILITIES: WHY, WHAT, AND HOW? 

 
 
          “They just won’t understand. Sometimes even I don’t            
understand.” 

                              -Student with a learning disability 
 

 
What is a learning disability (LD) and why are there special services for 

students with learning disabilities at Cabrillo College? 

 
DEFINITION 

 
“So here we are - adults with learning disabilities... who may have had no 

choice but to accept the labels ‘dingbat’ or ‘airhead’ to cover the confusion, 

memory lapses, misread or misunderstood directions, or the dozens of other mean 

tricks our learning disability has played on us through the years” (Hayes, 1993, p. 

11). 

 
California community colleges define learning disability as “a persistent 

condition of presumed neurological dysfunction, which may also exist with other 

disabling conditions. This dysfunction continues despite instruction in standard 

classroom situations.” 

 

 

“To be categorized as learning disabled, a student must exhibit: 

 
� Average to above average intellectual ability 
 
� Severe processing deficit(s) 
 
� Severe aptitude-achievement discrepancy(ies) 
 
� Measured achievement in an instructional or employment setting”
      (Title 5, California Code of Regulations). 
9



 
CAUSES 

 
 

Professionals believe that the causes of learning disabilities are still not fully 

understood – the disorder is complex, and there are still no definitive answers. 

Sometimes learning disabilities are inherited; sometimes they may be caused during 

birth-related problems, sometimes they are a result of malnutrition, drug abuse or 

alcoholism; or sometimes they can be the result of some severe illnesses. There are 

also a wide variety of kinds of learning disabilities, which are individually 

manifested in different ways. 

Since LD-related research began in the 1920’s, scientists have been seeking 

explanations as to the origins of this disability. In doing so, they are trying to 

understand cognitive processes and why and how they are disrupted. Theories about 

how the brain works, and about the concept of intelligence and how to measure it, 

are continually being evaluated. 

As yet, there is no one “cure” for a learning disability. It is legally treated as 

a permanent disability, but there are many different ways to compensate or 

accommodate for LD problems (indeed, the major task of the staff of the Learning 

Skills Program is to help students find out how to compensate or appropriately 

accommodate for their problems). Moreover, different LD 

characteristics may or may not appear at different times (somewhat like an 

intermittently firing sparkplug). 

 

WHY STUDENTS WITH LEARNING DISABILITIES 
RECEIVE SPECIAL SERVICES 
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Supplemental educational services for students with disabilities came about 

as a result of the civil rights movement to provide students with disabilities with 

equal access to educational opportunities. To deny disabled students equal 

educational opportunity is a violation of their human dignity and basic civil rights. 



As a result of the Individuals with Disabilities Education Act (IDEA), 

originally passed as the Education for All Handicapped Children Act in 1975, and 

the Rehabilitation Act of 1973 (Section 504), legislation was enacted in California 

under AB 77 (Lanterman Act, 1976) and amendment act AB 2670 (1976) which 

established funding guidelines for California community colleges with regard to 

equitably serving disabled students. As a result, categorical programs were formally 

established at California community colleges in 1976, and special funds were 

provided to help meet the increased costs of educating persons with disabilities. 

This legislation was implemented by regulations in Title 5 of the California Code of 

Regulations. 

During the 2001-2002 school year 22,011 students with learning disabilities 

were served in the 108 California community colleges (out of 2.9 million students). 

In the same year, Cabrillo served 1,605 students with disabilities – 680 (42%) of 

which were students with learning disabilities – the largest disability group on 

campus and 5% of total enrollment (14,542). The average number of students with 

learning disabilities in individual California community colleges in 2001-2002 was 

204, making Cabrillo’s LD enrollment one of the largest in the state. (California 

Community College Chancellor’s Office Website, April 2003). 

 
 

THE LEARNING SKILLS PROGRAM 
 

The Learning Skills Program (LSP) is the part of Disabled Student Programs 

and Services (DSP&S) which is designed for students with learning disabilities. 

Specific learning disabilities can affect classroom performance, making it difficult 

for these students to succeed without supplemental classroom accommodations, 

particular compensatory techniques, specialized remedial instruction, counseling 

support, advocacy, and small group labs and classes. Classes are listed in the 

current Cabrillo catalog and schedule under “Learning Skills.”  
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REFERRAL AND ASSESSMENT 
 

Students are often referred by instructors, counselors, high school personnel, 

community agencies, parents, or fellow students. Students may also refer 

themselves. It is recommended that students make an appointment with a DSP&S 

counselor or visit the Learning Skills Program office for information about the 

program on how to qualify for services. If a student has been previously identified 

as learning disabled or if he or she needs testing, the student is referred to the 

Learning Skills Program. If the student has been previously tested, he or she should 

meet with an LD Specialist to determine eligibility for services at the community 

college level. A previous diagnosis must have been made within three years, and 

the LD Specialist must determine if the testing was administered by an appropriate 

professional. If those two criteria are met, the student usually begins receiving 

services immediately. Cabrillo will accept test results from any California 

community college.   
If a student has not been previously identified as learning disabled, 

individual and group screening sessions are held to determine if testing is 

appropriate. If the screening  sessions reveal that testing is recommended, the 

student makes appointments for testing. At times, for reasons beyond Learning 

Skills Program staff control, there is a waiting list for the testing.  

 For most of the testing sessions, the student meets individually with the LD 

Specialist. The testing itself is directly associated with the definition of a learning 

disability; that is, the testing must reveal: 

 

� average to above average intellectual ability;  

� a severe processing deficit (a problem in the manner in which a person 

takes in information, retains it, or expresses information, in written or 

oral form); 
 12



� a severe aptitude-achievement discrepancy ( a major difference between 

what the tests predict the student should be achieving and what they are 

actually achieving); and 

� average to above average achievement in reading, writing, or 

mathematics. 

 

The assessment process takes about 6 to 8 hours, requiring several 

appointments. This includes a final session during which the results are explained 

and recommendations are made. 
In order to qualify for LD services, a student must meet each of the criteria 

listed above or, with substantial additional evidence, a Learning Disability 

Specialist can make what is called a “professional certification” for services. 

If a student does not qualify for services, the Learning Skills Program staff 

try to find other resources which will help the student. If the student does qualify 

for services, an individualized Student  Education Plan (SEP) is formulated with the 

student, which lists courses, accommodations, and resources to help the student 

reach his or her educational or vocational goal. 
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DYSLEXIA 
 

 



 

DYSLEXIA 
 

Dyslexia is only one kind of learning disability. Many people falsely believe 

that all learning disabilities include dyslexia. Therefore, a brief explanation of 

dyslexia is in order. The term has been used rather loosely and has become the 

catch-all term to describe many different learning problems which are not true 

learning disabilities. Very few students who have reading problems have dyslexia; 

it is a severe and persistent reading disability which may include the misreading of 

numbers (discalculia) and symbols as well as letters. 

The word dyslexia is derived from two Greek roots, “dys” (not) and “lexia” 

(read). The disorder causes reading problems which can include the reversal of 

letters (“p” for “d”), mirror imaging of letters or words, transposing letters or 

words, or even transposing parts of sentences. Some students have reported words 

or letters actually “vibrating” on a page. 

When the inability to read is caused by a stroke, accident, or organic brain 

disease, neurologists call the disorder acquired alexia. When a child is unable to 

learn the skills of reading the condition is sometimes called developmental 

dyslexia. 

Gershwind (1982), Galaburda (1983), Duane (1983), and Critchley (1970) 

have found that “...neurological research on this condition suggests that dyslexia 

has a biological basis: that within the community of poor readers there is a hard 

core of cases in which the learning defect is inborn [and] caused by neurological 

factors” (Jones, 1992, p. 65). Some studies have linked dyslexia to abnormalities 

found in chromosomes or damage in the language area of the left hemisphere (p. 

65). 

Research as to the etiology of dyslexia is now being published in a wide 

spectrum of research areas, including linguistics, education, genetics, 

neuroanatomy, and visual and auditory processing.  
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At Cabrillo, the Learning Skills Program staff works with students with 

dyslexia in an educational context, rather than from a clinical approach. There have 

been many, many claims regarding special treatment techniques, from visual 

tracking exercises used by some optometrists, the prescription of colored eye 

glasses (“Irlen Lenses”) for the treatment of “scotopic sensitivity,” and even 

treatment claims by a local chiropractor. Some of these claims appear to have some 

scientific validity for some students, and others appear to have none. The treatment 

of “scotopic sensitivity” has received mixed legitimate scientific review in the 

Journal of Learning Disabilities. 

Some of the difficulties experienced by students with dyslexia may be 

ameliorated by the use of the learning tips and strategies, and the study skills 

recommended in both this handbook and in Support Services for Students with 

Learning Disabilities at Cabrillo College: A Handbook for Faculty and Staff. Some 

cases of dyslexia are too severe for non-clinical approaches. 

The brevity of this section of the handbook is not meant to indicate that 

dyslexia is not a serious type of learning disability, but rather to emphasize that it is 

just one kind of learning disability, one which deserves more attention than can be 

made available here. 
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COMMON CHARACTERISTICS OF STUDENTS  

WITH LEARNING DISABILITIES 
 
 

Learning disabilities are manifested individually; some students with learning 

disabilities might experience many of the following characteristics, or some might 

exhibit only a few. Certainly most of these characteristics have been experienced by 

people without learning disabilities; however, having some or many of these 

characteristics becomes a “disability” when they “substantially limit one or more 

major life activities,” (Individuals with Disabilities in Education Act - IDEA) and 

have been professionally diagnosed. Generally speaking, students with learning 

disabilities exhibit their disability through unexpected differences in academic 

performance - for example, articulate speaking skills but difficulty in reading 

efficiently may indicate a learning disability. 

 

 

 

“Today my day got off to a bad start when I was made a lot of fun of by a guy 

in my dorm for reading out loud. He told me that I was weird and slow for doing it 

because nobody does that ....I could not get the nerve to explain that I was learning 

disabled.” 

-Stanford student with a learning disability 
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READING 
 
�  Slow reading rate  
�  Poor comprehension and retention  
�  Difficulty identifying important ideas and themes  

�  Poor mastery of phonics 
�  Confusion involving similar words 

�  Difficulty integrating new vocabulary 

�  Resistance to reading 

�  Confusion with written directions 

 
 
 

WRITTEN LANGUAGE 
 

�  Difficulty with sentence structure (incomplete sentences, run-ons 

    poor use of grammar, missing inflectional endings)  

�  Frequent spelling errors (omissions, substitutions, transpositions)  

�  Inability to copy correctly from a book or the chalkboard  

�  Weak written expression, good oral expression 

� Slow writer  

� Poor penmanship (poorly formed letters, incorrect use of 
capitalization,  trouble with spacing, overly large or small handwriting) 
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ORAL LANGUAGE SKILLS 

 
 �  Inability to concentrate on and comprehend oral language 

 �  Difficulty in orally expressing ideas which the student understands 

 �  Oral reversals of words or sentence parts 

 �  Oral expression is weaker than written expression 

� Difficulty speaking grammatically correct English 

� Problems telling a story in proper sequence 

� Confusion with oral directions 
 

 

MATHEMATICAL SKILLS 
 

�  Fragmented mastery of basic facts (i.e., multiplication tables) 

�  Number reversals 

�  Confusion of operational symbols (+ and x) 

�  Copies problems incorrectly from one line to another or from a scratch  
              page to a workbook 

�  Unable to line up calculations correctly  

�  Difficulty recalling the sequence of operation processes 

�  Inability to understand and/or retain abstract concepts 

�  Comfortable with verbal reasoning, problems with abstract reasoning  

�  Difficulty understanding word problems 

�  Reasoning deficits 

�  Severe “math anxiety,” mental “blocking,” physical distress when  
 working in math 
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ORGANIZATIONAL AND STUDY SKILLS 

 
 �  Time management difficulties (consistently late to class, late  

   assignments, poor planning on exams, missing classes, etc.) 

 �  Slow to start and/or complete assignments (procrastination) 

 �  Repeated inability to recall what has been taught 

 �  Difficulty following oral and written directions 

 �  Lack of overall organization in written notes and composition 

 �  Short attention span during lectures 

 �    Inefficient use of campus resources (library, tutorials, etc.) 

 
 

 
OTHER MANIFESTATIONS 

 
 �  Insightful classroom participation, but poor test performance   

�  Lucid and hardworking, but makes many “careless” errors 

 �  Sharp and “with it” on Tuesday, but scattered and slow on Wednesday 

 �  Excellent with hands-on activities, but poor with academic tasks 

 �  Often misunderstands jokes 

 
 

SOCIAL SKILLS 
 
 Some students may experience problems with social skills because of 

perceptual problems or the emotional stress caused by the learning disability itself 

and years of frustration in the learning environment. Just as a student might have 

difficulty determining the difference between a “d” and a “b,” he or she might 
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confuse the meaning of a wink, shrug, or grimace, or even miss body language cues 

altogether. Students with auditory weaknesses may miss subtle oral language cues, 

or differences between sarcasm and sincerity. Many students with learning 

disabilities have low self-esteem, and some may have unrealistic expectations, 

emotional instability, and/or extreme anger and, therefore, have a very troublesome 

time in the educational environment. At times, some students with learning 

disabilities may be isolated socially or have a great deal of difficulty making 

friends. Just as the severity of learning disabilities is on a continuum, so are the 

social and emotional effects. 

 

 Students who have surmounted the emotional problems associated with 

learning disabilities and who have mostly compensated for them demonstrate a 

great deal of courage and can be extremely strong individuals psychologically. 

 

This is not the definitive, complete list of characteristics which students with 

learning disabilities may exhibit, but they are the most often observed. And, once 

again, it must be emphasized that people who have some of these characteristics do 

not necessarily have learning disabilities. To be diagnosed, a student should 

complete a professionally acceptable assessment. 

 22



 

 

 

 

 

 

 

 

 

 

 

  
 

TRANSITION – 
HIGH SCHOOL TO COLLEGE 

 

 

 

 

 

 

 

 

 

23 



 
DIFFERENCES BETWEEN K-12* EDUCATION AND COLLEGE 

 
K-12 

IDEA ‘97 
K-12 

504 Plan 
College  

504 and ADA 
Success more of a right No guarantee No guarantee. Student 

responsible for own success 
District identifies disability Parent provides 

documentation of disability 
Student provides 
documentation of disability 
and need for 
accommodation 

Free evaluation of disability Parent responsibility Student’s responsibility 
District develops Individual  
Education Plan (IEP) 

Parent/school develops plan Student identifies 
accommodation needs 

Entitled to services 
identified on IEP 

Services determined by plan College services not 
automatic; each college 
decides on eligibility and 
services 

District ensures that the 
SEC is implemented 

District/parent/student 
responsible 

Student responsible for own 
progress 

Teacher advocate Parent/student advocate Student advocates for self 
Fundamental alterations to 
program of study permitted 
as identified on IEP 

Fundamental alternations to 
program of study permitted 
as identified on 504 plan 

None allowed: 
Accommodation may not 
alter fundamental nature of 
course or impose an undue 
burden on an institution 

Personal services: e.g., 
transportation, personal 
attendant, nurse 

None provided None provided 

*The term K-12 refers to the years in school from kindergarten through the end of  
   high school. 
 
 
 
 
 
 

 24



POSTSECONDARY EDUCATION FOR STUDENTS WITH LEARNING DISABILITIES 
 

TABLE 1.1 Differences between High School and College Requirements 
 

 High School College 

Class Time 6 hours per day, 180 days  
Total? 1,080 hours 

12 hours per week, 28 weeks  
Total? 336 hours 

Study Time Whatever it takes to do your 
homework! 1-2 hours per day? 

Rule of thumb: 2 hours of study 
for 1 hour of class. 3-4 hours 
per day 

Tests Weekly; at the end of a chapter, 
frequent quizzes 

2-4 per semester; at the end of a 
four-chapter unit; at 8:00 a.m. 
on the Monday after 
Homecoming! 

Grades Passing grades guarantee you a 
seat! 

Satisfactory academic standing 
= C’s or above! 

Teachers Often take attendance 
May check your notebooks 
Put information on the blackboard 
Impart knowledge and facts 

Rarely teach you the textbook 
Often lecture nonstop 
Require library research 
Challenge you to think 

Freedom Structure defines it most of the 
time! 
Limits are set: by parents, by 
teachers, or by other adults 

The single greatest problem 
most college students face! 
Should I go to class? 
Should I plan on 4, 5, 6, or 10 
hours of sleep? 

From “Preparing Students with Learning Disabilities for Post-secondary Education: Issues and Future Needs” by S.F. 
Shaw, L.C. Brinckeroff, J Kistler, and J.M. McGuire. 1991. Learning Disabilities: A Multidisciplinary Journal, 
2, 21-26. 
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SUPPORT SERVICES FOR STUDENTS 
DIFFERENCES BETWEEN HIGH SCHOOL AND COLLEGE 

 
HIGH SCHOOL LEVEL SUPPORT SERVICES  COLLEGE LEVEL SUPPORT SERVICES   
� The school district is responsible for 

evaluating and documenting the learning 
disability. 

� Students are responsible for providing 
current documentation of their disability 
to the college. 

� An IEP meeting is held to determine 
placement and appropriate services. 

� Student working with college 
professionals and/or professors, will 
determine if and/or what services are 
appropriate. 

� Once a disability is documented, 
services are made available and 
included in the student’s daily schedule. 

� Even after documentation has been 
provided and appropriate accom-
modations have been identified, students 
must request the accommodation(s) each 
time they are needed. 

� Special classes or placements must be 
available for students. 

� Colleges are not required to provide 
special classes or programs for students 
with disabilities. 

� Specific goals and objectives are 
determined for each student receiving 
services. 

� Students, with counsel from their 
advisors, set their own academic goals. 

� Parents are notified and must give 
permission for any decisions regarding 
their son or daughter. 

� Parents are not notified of services their 
son or daughter requests unless the 
student grants permission for that 
information to be released. 

� Teachers, administrators and parents 
advocate for students. 

� Students must advocate for themselves. 

� Reevaluation of student is conducted by 
the school on a regular basis (generally 
every three years.) 

� Reevaluation of a disability is not 
generally required if a student remains 
continuously enrolled in the college. 

 
Ruth Proctor is Coordinator of Support Services for Students with Disabilities at Marymount College Learning 
Center. She uses this information in a pamphlet to educate transitioning students. 
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TO THE PARENTS 
ABOUT COLLEGE 

 
 College life poses different challenges for students with disabilities. When 

students enroll in college, they are considered responsible adults by faculty and 

staff. The expectations are that they will assume responsibilities for meeting their 

class requirements. 

 This added responsibility is coupled with a change in environment. Whereas 

the high school was a very structured environment with a set schedule, college 

schedules can vary dramatically. For the first time many students may have 

considerable time between classes and frequently do not use this time wisely. 

Students must enforce their own attendance policies and prepare to realize personal 

consequences if they choose not to attend class. 

 
Is my child ready to assume these responsibilities? 

 

If not, how will she/he learn these responsibilities? 

 

SELF-ADVOCACY 
  

 Another student responsibility is that of self-advocate. Students must become 

adept at realistically assessing and understanding their strengths, weaknesses, 

needs, and preferences. Also, they must become experts at communicating this 

information to other adults including instructors and service providers. 

 Although services will be available to them through an office specializing in 

services for students with disabilities, often called the Disabled Students Program 

and Services (DSP&S) office, students will be responsible for seeking these  
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services and support. Good communication skills and knowledge about oneself 

become crucial to success in college. 

 

How well does my child describe disability information? 

 

How well does my child self-advocate? 

 

HELP PLAN FOR COLLEGE 
 

 You must plant the idea that college is important, that you expect your child 

to go to college, and that you will help your child prepare. These messages need to 

be shared repeatedly with your child and shared through a number of different 

activities. 

 Preparation for college needs to start early in your child’s high school years. 

At an IEP meeting ask the high school staff for their best guess at which 

postsecondary option (e.g., technical school, community college, 4-year college or 

university) would be best for your child. 

 Work with your child’s high school staff including the counselor, school 

psychologist, vocational and career counselor, transition coordinator, and 

rehabilitation counselor. At an IEP meeting ask about transition activities that 

would prepare your child for college. 

 Contact the admissions office of several colleges even if the college is not a 

likely choice. Ask the college staff for information that describes the admissions 

process for students with disabilities, how students must document their disability,  

and what services the college offers to students with disabilities. At this stage you 

and your child want to compare what is offered and colleges’ requirements. 
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 Ensure that your child will have the necessary recent testing that a college 

needs to document a disability. This testing can be done during the senior year of 

high school but schedule it early. Have these reports and copies of your child’s IEP 

and transition plan available for college staff. 

 Have your child referred to vocational rehabilitation services to determine if 

he or she meets the rehabilitation services’ disability guidelines. Rehabilitation 

services can help with financial and equipment support for students with 

disabilities. 

 Contact the Social Security Administration to see if your child meets their 

guidelines for disability. 

 If your child’s college requires entrance test results such as the ACT or SAT, 

learn the process for requesting testing accommodations. If your child needs testing 

accommodations, the need must be documented. 

 Ensure that your child learns to use appropriate accommodations in areas 

which may be challenging in college such as test taking, note-taking, registration, 

writing information, reading texts, working in groups, meeting deadlines, staying 

organized, using interpreters, and using computer software for speech recognition 

or reading text. 

 Visit a few colleges. Talk to college staff about their success with students 

with disabilities. Ask to meet students with disabilities similar to your child. 

 Remember your child has the responsibility to notify the college that she or 

he has a disability and needs services. The college has the responsibility to provide 

appropriate accommodations so that all students have a fair opportunity for access 

and success. 

 A good resource of college training programs is in the K& W Guide for the 

Learning Disabled. (See Recommended Reading). 
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ACADEMIC ACCOMMODATIONS 
 

“.. whenever I ask an instructor to allow me extra time on an exam, I feel 
dumb, slow, and stupid.”  

 -Cabrillo student with a learning disability 
 
 

This student’s comment is understandable, but with the accommodations 

available to students with learning disabilities, higher grades are often earned 

because the student is competing on an equal basis with other students and not 

being penalized by the disability. 

 
 

LEGAL REQUIREMENTS 
 
 

All California community colleges are required by Title 5 regulations to 

prohibit discrimination against students with learning disabilities by regulating that:  

� Tests which a college or university uses or relies upon, including 

standardized admissions tests, must not discriminate against persons with 

disabilities. Tests must be selected and administered so that the test results of 

students with impaired sensory, manual, or speaking skills are not distorted 

unfairly but accurately reflect the aptitude or achievement level and not his or 

her disability. 

� Students with impaired sensory, manual, or speaking skills must be provided 

auxiliary aids. This may be done by informing them of resources provided by 

the government or by charitable organizations. 

� Colleges and universities must also make reasonable modifications in 

academic requirements to ensure full educational opportunity for students  
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with disabilities. Such modifications may include the extension of time for 

completing degree requirements, and adaptation of the manner in which 

specific courses are conducted. (Title 5, California Code of Regulations).  

Of course, federal regulations, such as the Americans with Disabilities Act 

(ADA) and the National Rehabilitation Act, were also written to prevent 

discrimination against persons with disabilities. 

 
 

DIFFERENT KINDS OF ACCOMMODATIONS 
 
 

One of the major responsibilities of a Learning Disabilities Specialist is to 

make sure that students with learning disabilities are given an equitable opportunity 

to compete in an academic setting. Support services include working with students 

and Cabrillo College staff to provide appropriate academic accommodations. These 

accommodations basically include three types: 
 

1) In-class accommodations  

2) Auxiliary aids  

3) Institutional accommodations  
 

Examples of in-class accommodations are note-takers or extended time on tests. 

Auxiliary aids might include word processing with a “spell-checker” or a tape 

recorder for lecture classes. Institutional accommodations include pre-registration 

services and course substitutions or waivers. When adjusting a student’s academic 

plan, the Learning Disabilities Specialist should:  

� Carefully select individual accommodations that, when appropriate, 

may be available to all students.  
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� Make sure that adjustments do not compromise the academic integrity 

of the student’s or college’s program.  

� Maintain confidentiality. 

 

TYPICALLY REQUESTED ACADEMIC ACCOMMODATIONS 
 
 

In-class accommodations and auxiliary aids may include, but are not limited to:  

 

NOTE-TAKING  
� Note-takers  

� Lecture notes (provided by the instructor)  

� Tape recorder  

� Laptop computers (supplied by the student)  

 

TEST MODIFICATIONS 
� Extended time  

� Alternative location  

� Alternative demonstration of mastery  

� Oral exam instead of written 

� Use of a word processor  

� Use of spelling checkers  

� Adapted answer sheets  

 
 

OTHER AUXILIARY AIDS OR EQUIPMENT  
� Word processors  

� Calculators (see “A Tough One – Are Calculators An Appropriate 

Accommodation?”) 
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� Spelling checkers  

� Enlarged materials  

� Screen readers (computer programs that voice text) 

� Voice recognition (computer programs that print what is said) 

� Books on tape 

 
ADAPTED OR MODIFIED FORMS OF INSTRUCTION  
� Copies of lecture notes 

� Cooperative learning 

 
INSTITUTIONAL ACCOMMODATIONS  
� Alternative admissions requirements (4-year schools) 

� Priority registration  

� Special classes  

� Course substitutions  

� Course waivers  

� Reduced academic load (4-year schools)  

 

 In addition, under the coverage of the Americans with Disabilities Act, 

students with learning disabilities have the right to accommodations on all local, 

state, and federal professional licensing exams. 
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REQUESTING ACADEMIC ACCOMMODATIONS 
 

After LD testing has taken place, the LD Specialist makes recommendations 

regarding academic accommodations for the student. This advice may need to be 

modified depending upon a student’s course load each semester. There may be 

times when a student is taking courses which strongly challenge the area of 

disability or, conversely, times when little or no accommodation is necessary. It is 

therefore important for each student who requires accommodation to meet with a 

DSP&S counselor and/or LD Specialist at the beginning of the semester and adjust 

the Student Education Contract (SEC). 

FACULTY MEMBERS MAY NOT, BY THEMSELVES, DECIDE AN 

ACCOMMODATION IS NOT NECESSARY. (The Office of Civil Rights, OCR, 

Western Division, San Francisco 5/16/02). If a faculty member objects to an 

accommodation, he or she should contact the LD Specialist or counselor who made 

the recommendation. 

 

TEST ACCOMMODATIONS 
 

When test accommodations are indicated by the LD Specialist, the student 

fills out a form with the LD Specialist which is given to the instructor to advise 

them as to the academic adjustments needed for that class (see Appendix, 

“Accommodations Form”). Instructors are encouraged to communicate with the LD 

Specialist regarding the specific accommodation, the reasons for it, and to verify the 

learning disability. Sometimes instructors respond and sometimes they simply 

implement the recommendation. At times, instructors may need more information 

regarding the appropriateness of the adjustment. When this happens, the LD 

Specialist must share some of the information from the testing in order to satisfy the 

accommodation needs of the student. The LD Specialist ONLY  shares  
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such information as is needed for that course. If an instructor hesitates or refuses to  

accommodate a recommended adjustment, the LD Specialist may advocate for the 

student using a variety of college procedures and policies. When necessary, the 

student may appeal decisions made by college personnel (see “Help Yourself - Self- 

Advocacy”).  

To maintain confidentiality, the staff of the Learning Skills Program will 

not communicate to anyone information regarding a student’s learning 

disability without an educational need for them to know. It is the student’s right 

to refuse that permission. LD Specialists will not release confidential information to 

outside schools or agencies regarding accommodations without written student 

permission. When requesting an in-class accommodation, it is the student’s 

responsibility to make first contact with the instructor. Students with learning 

disabilities need to learn self-advocacy skills, which will not only help them in a 

specific class but also possibly in an employment situation as well. When it is 

necessary, the staff of the Learning Skills Program and DSP&S counselors will help 

students learn these skills. During the meeting with the instructor, students should 

be prepared to tell the instructor about the nature of the learning disability and how 

it affects learning, what effective compensation techniques are used, what 

accommodations are needed for that particular course, and, if an alternative location 

for tests should be used, how security will be handled.  

It is the general recommendation of the staff of the Learning Skills 

Program that students contact instructors during the first week of the semester 

and arrange a private time to discuss their particular learning disability and 

any academic accommodations necessary. If no accommodation is needed, 

sharing that information is probably unnecessary. However, since some courses are 

very sequential and begin with the basics which proceed to difficult  

 36



 

material (mathematics courses, for example), the student may not think an  

accommodation is needed at first, but may later find that he or she needs more 

support than initially believed. If there is any doubt, meet with the instructor! 

Requesting an accommodation late in the semester after tests have been failed 

may bring disaster! 

Talking to an instructor, who will probably also be a stranger, about a 

learning disability can be difficult - either because the situation produces anxiety on 

the part of the student or because the details of the learning disability may not be 

fully understood by either the student or the instructor. Students should feel free to 

discuss the process with a Learning Disabilities Specialist before meeting with an 

instructor. Role playing the meeting or just discussing any apprehensions will help 

make this confrontation easier. There is also an excellent video available in both the 

Learning Skills Program office and the Learning Center which demonstrates how to 

request accommodations, and it is highly recommended that students watch it - A 

Matter of Perception: Understanding Learning Differences. Also see “Help 

Yourself” and “Recommended Viewing” sections in this handbook. In addition, 

students have the chance to role play accommodations requests in both LS 264: 

Study Skills and LS 281: Strategies for ADD & Learning Disabilities. 

 

NOTE-TAKING SERVICES 
 
 

In order to obtain the services of a note-taker, the student should meet with 

the instructor and ask him or her to make a generalized announcement to the class 

that, at times, some disabled students require the assistance of a note-taker,  

 37



 

that note-takers are sometimes paid, and that a volunteer student should meet with 

the instructor privately for further instructions. It is important that your rights to 

confidentiality are protected. You should not be identified publicly as the one 

needing a note-taker!  Once a note-taker is identified, he or she and the student 

should proceed together to the Disabled Student Programs and Services office to 

receive further instructions. Sometimes it might be okay for a friend to be a note-

taker, but always make sure that, whoever the note-taker is, their notes are complete 

and legible. Students should continue to try to take some form of notes, however 

brief, in order to maintain focus and attention on the lecture. 

 
 

REQUESTING OTHER AUXILIARY AIDS 
 

To request auxiliary aids, the student should work with the LD Specialist 

and/or the DSP&S office. Some of the procedures required to obtain the right 

assistance at the right times might be difficult, so it is important to work with the 

correct people and start early. Students needing books on tape should work with 

the LD Specialist to fill out the forms because this service is available only through 

an off-campus organization, and can take several months to complete. For these 

students, it is advisable to begin working on course selection before the end of 

the current semester, so that they can purchase the required texts and have 

them taped before the next semester begins. 

 
 

COURSE SUBSTITUTIONS AND WAIVERS 
 

There are college wide procedures for obtaining course substitutions or 

waivers, but they are complicated and time-consuming and usually used only as a  
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last resort, when all other accommodations have been exhausted and a student still 

cannot pass a course (see Cabrillo Substitution policy in the Appendix). The student 

must work very closely with the LD Specialist and/or a counselor to obtain this kind 

of accommodation. Students should be aware that course substitutions or 

waivers issued through Cabrillo may not be accepted at other colleges and 

universities. 

 

 

SOME PROBLEMS WITH ACADEMIC ACCOMMODATIONS 
 

Four kinds of academic adjustments can be a problem for some instructors: 

using tape recorders, requesting extended time on tests, the use of calculators, and 

requesting course substitutions or waivers. 

For students who have difficulty taking lecture notes, using a tape recorder as 

a back-up can be very beneficial. However, some instructors object to having their 

lectures recorded. In this case, it might be more convenient to request a note-taker.  

However, if using a tape recorder is absolutely necessary for the accommodation, 

the instructor must allow its use. Jarrow (1993), has summarized a court case 

regarding this issue and Section 504 of the National Rehabilitation Act specifically 

cites the use of tape recorders as a possible appropriate accommodation. Contact an 

LD Specialist immediately if this request is denied. It may also be helpful to sign 

the “Tape Recording Agreement Form” (see sample in the Appendix).  

Some instructors feel that using extended time on tests gives the student 

unfair advantage over other students (other students, if they find out, may also  

object for the same reason). This accommodation is often misunderstood. The 

intent of extended time on tests is to make sure that the student with a learning  
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disability is not tested in the area of their disability. For example, if a student 

suffers from dyslexia and often misreads directions, it would be  

appropriate to request extended time in order for that student to re-read directions 

and proofread work that he or she has written. Or, if a student usually transposes 

mathematical symbols (+ for x, for example), extended time would be requested to 

make sure that symbols have been read and written correctly. 

“Research has demonstrated that students with learning disabilities 

score significantly lower than normally achieving individuals under timed 

conditions on reading comprehension. Students with learning disabilities 

perform as well as their normally achieving peers when given extra time, and 

normally achieving students did NOT perform significantly better when given 

extra time.” (CAPED, 1991, Appendix A) 

In more recent research Alster (1997) supported Runyon in that students with 

learning disabilities made significant gains in scores with extended time, while their 

peers without LD did not. Weaver (2000) substantiated the Runyon and Aster 

findings (Ofiesh and Hughes, 2002). 

The Americans Disabilities Act (ADA), Title II, Subpart B, Regulation 

36.309, states that: “Required modifications to an examination may include changes 

in the length of time permitted for completion of the examination and adaptation of 

the manner in which examination is given.” 

 

Here’s a tough one - are calculators an appropriate accommodation? 

 

The key issue which needs to be analyzed to come to an appropriate 

conclusion is whether the ability to perform the arithmetic calculations without the 

stated accommodations is a fundamental academic requirement of the class. If it is a  
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fundamental academic requirement, then the college would not be required to 

provide the accommodation under either Section 504 of the 1973 Rehabilitation Act 

or the Americans with Disabilities Act (ADA). Critical factors to determine this 

include:  

Is the ability to perform the arithmetic calculations with aids included in the 

course outline of record maintained by the college? If the ability to perform these 

functions, specifically without aids, is in the approved course outline of record, then 

the college may consider asserting that it is a fundamental academic requirement. It 

is not obligatory that they take this stance, but it may be an indicator of whether or 

not the function is a fundamental academic requirement. One caution to be made is 

that the course outline should have been reviewed in  both the self evaluations 

required by Section 504 and the ADA to assure that all requirements listed are true 

fundamental requirements rather than traditional ones. In addition, the course 

outline should not be outdated when compared to current practice of the faculty 

teaching that class. 

If the ability to perform the function without aids is not listed, what is the 

practice of other instructors of the same class at the college or of instructors of 

similar classes or other colleges? If the practice regarding the use of aids such as a 

calculator and multiplication tables differs between instructors, it is difficult to 

assert that it is a fundamental academic requirement. 

It is important to note that a generalization about the use of aids as an 

accommodation should not be made across all classes in a given subject. For 

example, it may be a fundamental academic requirement to be able to perform the 

calculations for an arithmetic class but not for an algebra, geometry, or calculus 

class which teaches other aspects of mathematics. 
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REVIEW OF STEPS REQUIRED TO RECEIVE 
ACADEMIC ACCOMMODATION 

 

1. Students must be legally certified as learning disabled through the Learning 

Skills Program (LSP).  

2. Students must meet with an LD Specialist or DSP&S counselor and establish 

a Student Education Contract (SEC) which will include the appropriate 

accommodations for the current semester.  

3. LD Specialists will notify staff in written form of the accommodations 

request (see “Accommodation form” in the Appendix).  

4. If testing accommodations are needed, students should notify the DSP&S 

office at least one week in advance of the test date. 

5. Students will meet with instructors and request the accommodation.  

6. If an instructor refuses to make the accommodation as requested, the student 

should notify LSP staff immediately and, with the LD Specialist, determine 

what further steps are necessary.  

7. Requests for auxiliary equipment should be made in a timely manner (not the 

day of the test!).  

8. Steps for obtaining substitution or waiver of a required course are outlined in 

college policy.  

 

REVIEW OF STEPS FOR OBTAINING A NOTE-TAKER 
 

In addition to steps 1 and 2 above:  

3. Privately ask the instructor to announce that a note-taker is needed.  

4. Make sure that the student’s notes are satisfactory.  

5. Proceed to the DSP&S office to complete paperwork (note-takers, budget 

permitting, may be paid) and work out procedures for copying notes. 
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REVIEW OF STEPS FOR OBTAINING BOOKS ON TAPE 
 

This is a time consuming procedure! 

1. Complete steps for obtaining accommodations.  

2. Try to determine the textbooks needed 8 weeks before the next semester. 

3. Complete paperwork required for obtaining the books on tape service  

(the service is supplied by a company in Palo Alto, not by Cabrillo  

College itself). 

4.  Both the DSP&S office counselors and LD Specialist can obtain the 

paperwork and help students complete the process. 

 

 

STUDENT RIGHTS 
 

College students with learning disabilities have the right to appropriate 

accommodation under Section 504 of the Rehabilitation Act of 1973, the 

Individuals with Disabilities in Education Act (IDEA), Title 5 of the California  

Code of Regulations, and the Americans with Disabilities Act (ADA). Provisions 

protecting students with learning disabilities from discrimination on the basis of a  

learning disability are guaranteed in the same way that physically disabled students 

are guaranteed access to campus buildings and classrooms. Students with learning 

disabilities have the right to file a complaint concerning any allegation of failure to 

comply with the laws, regulations, and procedures as set forth for the learning 

disabled. Complaints should be processed through the existing college grievance 

procedures (see “Self-Help - Self-Advocacy - Grievance Procedures”). 
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STUDENT OBLIGATIONS 
 
 Students with learning disabilities must demonstrate that they have acquired 

the same amount of knowledge for a particular grade as the other students in a class 

(although this may be demonstrated in an alternative manner). They are obligated to 

use their accommodations responsibly. Students must also request accommodations 

early enough to allow instructors and staff to arrange for the modifications. (See 

Appendix, DSP&S and LSP Policies and Procedures) To receive accommodations, 

students must fill out a Student Education Contract (SEC). Students with learning 

disabilities must follow the college Code of Conduct as do all students at Cabrillo 

College. According to Title 5, section 5601OA3, “Students …shall… make 

measurable progress toward the goals established in the student’s SEC, or, when 

enrolled in a regular college course, meet academic standards established by the 

college…” 

 

INSTRUCTORS’ RIGHTS 
 

When a student with learning disabilities requests an accommodation for a 

specific course, the instructor of that course has the right to require specific 

verification of the student’s learning disability. The instructor has the right, based 

upon the course outline and syllabus, to determine if the student has learned the 

required material and to grade him or her accordingly. The instructor has the right 

of appeal if he or she feels that course requirements have been compromised. 

Most of the time, academic accommodations are approved and arranged in a 

manner that is effective for the student. When problems do occur, contact an LD 

Specialist immediately. 
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VOCATIONAL ACCOMMODATIONS AND THE WORKPLACE 
 
 Although this is an educational institution it seems appropriate, in this 2nd 

edition, to add  a section on workplace accommodations, particularly as they may 

appear in Cabrillo’s Voc-Ed programs. Issues of accommodation for health and 

safety in the Allied Health and other departments where dangerous materials are 

used, as well as disclosure of hidden disabilities, continue to cause some 

complications. “The decision to disclose or not disclose a disability is faced 

repeatedly by every person with an invisible disability” (University of Kansas, 

2002). Disclosure is a problem for the student with a learning disability when 

entering a Voc-Ed Program, taking a licensing exam, and when applying for a job.  

 

 “Will I be discriminated against?”  

 “Will they misunderstand my disability?” 

 “ If I don’t disclose, I won’t get accommodations if I need them.” 

 These are the difficult questions asked by many of our students with LD as 

they enter Cabrillo’s Voc-Ed programs and later, if successful, as they apply for 

jobs. 

 Under the ADA, a person with a disability can choose to disclose at any time, 

and is not required to disclose at all unless he or she wants to request an 

accommodation or wants other protections under the law. 

 Students with disabilities should be able to understand their strengths and 

weaknesses relative to the job requirements and to work with an LD Specialist 

and Voc-ed faculty to determine which, if any, accommodations may be needed to 

perform the job successfully. 
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DISCLOSE OR NOT DISCLOSE? 
 
  
 If the disability will require the Voc-Ed instructor to provide an appropriate 

accommodation, the student should disclose. If the disability is not obvious and will 

negatively affect job performance, the student should not disclose. In the end, the 

decision of whether to disclose is up to the individual. 

 Participation in Allied Health programs, Culinary Arts, Criminal Justice, 

Welding and in other programs that involve the health and safety of others should 

be seriously considered. In class, accommodations such as extended time on tests 

may be appropriate. However, extended time to administer an injection as a nurse 

may result in death. Obviously, essential job duties and responsibilities which 

involve health and safety of self and others cannot allow for accommodations. 
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THE HIDDEN DISABILITY: 
EMOTIONAL IMPACT 
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THE HIDDEN DISABILITY: 
EMOTIONAL IMPACT 

 

“OK, God, if you’ll just make this go away, I promise I’ll be a good person 

forever!” (Hayes, 1993, p. 11) 

 

There are a number of emotional problems caused by the fact that a learning 

disability is not always easily apparent and can be hidden. Many students are 

concerned about the negative connotation that the label often brings because 

misconceptions about learning disabilities are still widespread. Most students reveal 

their learning disability only when they must, and sometimes regretfully late in a 

course. Some wait until after midterms, or even just before finals. This can be very 

frustrating to both faculty and to Learning Skills Program staff because it may be 

too late for staff members to effectively help the student. The LSP staff recommend 

that students meet privately with instructors early in the semester or even before the 

class has first met in order to discuss their individual needs. However, it is 

understandable that most students with learning disabilities want to “hide out,” at 

least part of the time. Those students fresh out of high school often want to “start 

over” - to be “regular” students in their new college environment because they may 

have inadvertently been humiliated or embarrassed by faculty or staff in front of 

other students. Students report a wide variety of reactions from faculty, but the most 

common are puzzlement and even amazement: 

 “But she seems so bright, how can she have a learning disability?” 
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“He’s so articulate and responsive in class; what is he trying to put over on 

me?” (Garnett & La Porta, 1984, p.14) 

 

Some students with learning disabilities also want to achieve success in their 

classes without special help or accommodations - they may even view 

accommodations as “crutches” and, therefore, not want to take advantage of them 

or identify themselves as learning disabled. 

Naturally, the Learning Skills Program staff often hear about the negative 

experiences of students regarding the lack of understanding or compassion on the 

part of faculty and staff. The LSP staff know there are many positive interactions 

between students with learning disabilities and faculty and staff, but we don’t 

always hear about them. Some comments from students with learning disabilities: 

 

“I could not have made it through this class without the sensitivity and 

knowledge about learning disabilities which my instructor showed the whole 

semester.” 

 

“We can do just as well as other students given the proper support and 

accommodations, it’s just so frustrating when that doesn’t happen.” 

  

“I get so frustrated and angry with myself.” 

 

“Why can’t I simply learn like everyone else?” 

 

“ Now that I know have a learning disability, am I using it as a cop-out or a 

crutch?” (Ibid) 
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PSYCHOSOCIAL ISSUES 
 

 Aside from the nature of the “hidden disability,” there are other emotional 

issues which students with learning disabilities must face in order to make the best 

use of their educational experience. However, it is only in recent years that 

professionals have dealt with the psychosocial issues of post-secondary students 

with learning disabilities. Some researchers have stated that academic support is not 

enough without psychosocial assistance (Brickerhoff, Shaw, & McGuire, 1993 p. 

140). 

 There is little, if any, significant research that deals with the psychosocial 

issues of students with learning disabilities who are currently enrolled in post-

secondary education. It has been assumed by many professionals in the field that 

the majority of students with learning disabilities who have successfully competed 

with their non-learning disabled peers in post-secondary education have 

surmounted the majority of severe psychological disorders listed below. 

Unfortunately, we know little about those students who drop out. 

 Brickerhoff, et. al., suggest several major psychosocial concerns (the term 

“psychosocial” means individual psychological and social relations) that may face 

some students with learning disabilities. These may include poor self-concept, 

ineffective socialization skills (not learning social “rules”), dependency issues, 

stress and anxiety, negative behaviors and feelings, depression, suicide, and 

chemical dependency. 

 It is understandable that low self-esteem is experienced by many students 

with learning disabilities. Much of the educational experience of these students has 

been negative. Many students, when interviewed regarding their educational 

history, relate a constant assault upon their self-esteem: “put-downs” by teachers, 

classmates, and even parents. The unrelenting educational confrontations  
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experienced by students with learning disabilities may cause anger, frustration, and 

stress – negative feelings which prompt students to become self-critical and develop 

poor self-concept. 

 Adults who suffer from low self-concept may have difficulty maintaining 

healthy interpersonal relationships. Visual or auditory miscues and/or an inability to 

properly read body language can lead to misunderstandings and discomfort, 

resulting in a desire to withdraw from social interaction. Socialization problems and 

experiences in childhood may persist in adults, and studies have shown that this is a 

problem area for some adults which can worsen without professional attention. 

 One of the “problems” with overly protective programs and services for 

students with learning disabilities is the possibility that students become too 

dependent upon these support services, and fail to become students who can learn 

independently. Sometimes parents can be overprotective or fail to help their 

children learn self-advocacy skills. This overdependence may lead to a lack of 

individual fulfillment and pride – especially in the work world, where there is often 

no support for adults with learning disabilities. 

 Geist and McGrath in Brinckerhoff, et. Al. (p. 45) described some of their 

students with learning disabilities as “frustrated, angry, depressed, and dependent,” 

behaviors that may lead to emotional disabilities which appear “hostile, demanding, 

and threatening.” Such students “misunderstand and are misunderstood” (p.145). 

However, by observation, most of the students with learning disabilities at Cabrillo 

remain “hidden,” unobtrusive, and somewhat shy. 

 If the emotional side of children with learning disabilities is ignored, then 

depression, chemical dependency, and even suicide can result. Researchers have 

recently begun to focus on the relationship between learning disabilities and high rates 

of depression. The existence of depression in the LD population apparently ranges  
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between 14% and 64% - a rather wide range, but all of the researchers agree that 

depression may be a serious side effect of learning disabilities (p. 146). One study 

found that adults with learning disabilities “more frequently report more  delinquency, 

problems with drug abuse, and suicidal thoughts than their peers” (p. 146).  

 Once again, it must be stated that the professional interest in psychosocial 

issues and students and adults with learning disabilities is relatively new and it 

should be made clear that to generalize psychosocial problems from children to 

adults may be somewhat dangerous. Not ALL adults with learning disabilities 

demonstrate all of these negative psychosocial characteristics. In addition, 

since students who have managed to survive in the postsecondary educational 

environment must, at the least, have some good and even superior coping 

skills, it is probably safe to say that this particular population as a whole 

probably exhibit fewer severely negative psychosocial tendencies than the 

larger LD population. Once again, more research is needed in this area. 

 If any of these psychosocial issues are a concern to the student with 

learning disabilities, it is highly recommended that he or she talk to a Learning 

Disabilities Specialist or a DSP&S counselor for support or referral to off-

campus resources (see “On and Off Campus Resources”). 

 

STAGES OF ADJUSTMENT 
 
 When students discover that they have a learning disability, the reaction is 

often one of relief: “Oh, that’s why I have so much trouble!” “Wow, it isn’t my 

fault after all.” “I always thought I was just stupid.” Sometimes the student simply  

is receiving confirmation of what he or she has long suspected. At times, dismay 

and/or anger are displayed by the student. Whatever the reaction is, there are some  
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commonly experienced stages that students go through after hearing the “news.” 

These stages may not occur in the order in which they are listed: 
 

RELIEF-ACCEPTANCE:   
Most LD Specialists at the community college level would cite relief as the first 

reaction because most undiagnosed adults have suspected that they had learning 

disabilities for years and years, and their problem is finally being recognized and 

named. Students may accept the diagnosis immediately, but later undergo denial 

when they really understand the significance of the label “learning disability” and 

all of its ramifications. 
 

DISBELIEF-DENIAL-BLAME: 
This stage often occurs after a student has experienced continued failure in a certain 

subject area even with appropriate support services and accommodations. It is not a 

denial of the learning disability, but rather a denial of the severity of the disability, 

or the possible consequences: a student is unable to complete the math requirements 

that accompany a B.A. degree in marine biology; or, the student whose heart is set 

on being a special education teacher, cannot pass the National Teacher’s Exam, 

even with test accommodations, because part of the criteria for becoming a teacher 

is excellent written language skills. Who would want to face such a devastating 

“limitation”? A natural reaction might be to deny the consequences of the severity 

of the learning disability by blaming the institutions, regulations, or other people. 

 
 
DIAGNOSIS-SHOPPING: 
Students or parents may wish to find less painful answers to the problem, so they 

try to find a “better” diagnosis (“It can’t be that limiting!”), or, they find out about 

the newest “cure” for learning disabilities and spend hundreds of dollars on 

methods which have not been scientifically verified. 
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NEGOTIATION: 
A student tries to trade or negotiate the LD: “Well…if I study real hard, my 

learning disability will go away and I can graduate;” or “My reasoning skills are not 

that strong, so I know I can’t be a lawyer, but maybe I can be a legal assistant;” or 

“I can’t go into medicine and make a lot of money, but I can sing well, so I’ll be a 

rock star.” 
 

ACCEPTANCE: 
Acceptance does not mean lowering expectations but rather accepting the 

consequences of having a disability, working on strengths, seeing what is possible 

and moving on. Some people with learning disabilities never reach this stage, just 

as some alcoholics cannot recognize the severity of their problem. However, 

acceptance means letting go of anger, hurt, and unrealistic expectations that the 

problems will go away. Acceptance means that moving on is possible. 
 

MOVING ON: 
This is, again, a stage that some students may not reach. Moving on means that the 

person has faced up to the challenges that having a learning disability means, has 

accepted them, and agrees to take personal responsibility for making the best of a 

“raw deal” (Hayes, 1993, pp. 71-76). 

 

 

Usually, when a person makes it through these stages, a whole new world 

awaits them; students are happier and academic progress takes place at a much 

faster pace. 
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HELP YOURSELF! 
SELF-ANALYSIS, SELF-ADVOCACY,  

AND LEARNING STRATEGIES 
 

“I have learned that trying to make a living without an education is like 
running into a brick wall in the dark.”  

-Cabrillo student with a learning disability 

 

A compensation “technique” or “strategy” is some sort of tool, mental or 

physical, that students with learning disabilities can use to make up for whatever 

learning weaknesses they may have. Self-help strategies are vital if students with 

learning disabilities are to succeed in college. Without knowing and understanding 

the nature of a particular learning disability and comprehending individual learning 

style, there will be little academic progress for that student. A clear understanding 

of how a student learns material is absolutely necessary in order to become an 

independent learner. This is the primary focus of the Learning Skills classes LS 

264: Study Skills, and LS 281: Strategies for Students with Learning Disabilities 

and Attention Deficit Disorder, and they are, therefore, highly recommended. The 

student who is least dependent will become more successful later in life, not just 

while going to school. 

 

SELF-ANALYSIS FOR REQUESTING ACCOMMODATIONS 
 

In order to obtain in-class accommodations for learning disabilities, students 

must disclose to instructors that they have a learning disability and be prepared to 

explain how this affects their work. Obviously, the student must have some degree 

of understanding regarding test results and implications. If an instructor says to a  
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student, “I know you have a learning disability, but why do you need extra time on  

my test?”, the student should be able to supply at least a basic answer to the 

question. Learning Disabilities Specialists are happy to help instructors understand 

learning disabilities and to advocate for students, but remember that effective 

independent learners are the most successful. Self-analysis, therefore, begins with 

analyzing your test results and understanding them as much as possible. After LD 

eligibility testing is completed, the LD Specialist meets with each student to review 

results and make recommendations. In addition, the student is supplied with that 

information in written form. This usually takes place in a one hour session. 

However, it is pretty unrealistic to expect a student to fully understand the testing 

results, the recommendations, and the implications (instructional or emotional) in 

this relatively brief session (in no small part because of the professional use of such 

unfamiliar technical language to describe the test results). It is highly advisable that 

students, once they have had some time to think about and review the written 

information, make additional appointments with the LD Specialist for further 

explanation. In addition, the student probably should review other recommended 

readings or videos on learning disabilities. This kind of self- analysis will make the 

disclosure and request for accommodations stage much more comfortable. It would 

be most undesirable to say to an instructor, “I have this LD thing, but I really don’t 

know what it is or why I need accommodation.” 

When the student is ready to disclose the nature of his or her learning 

disability to an instructor:  
 

UNDERSTAND THE LEARNING DISABILITY:  
 

� Know your strengths and weaknesses.  

� Know what accommodations help you the most and why.  

� Know what situations to stay away from (sometimes, no 

accommodation works - stay away from those classes).  
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BE SPECIFIC:  
 

� Only tell those instructors who need to know, and only tell them what 

is necessary. Be discreet and selective. Say what you need to succeed. 

Be a winner, not a whiner. Talk about a specific task or activity.  

� Know the problem, the cause, and the solution.  

 

HAVE HANDOUTS:  
 

� Some people understand information better in written form. Handouts 

also give more support for your requests - bring articles, brochures, 

books, or a list of resources.  

� Refer instructors to Support Services for Students with Learning 

Disabilities at Cabrillo College: A Handbook for Faculty and Staff 

(Griffiths, Rev. Ed., 2003). 

 

Ask for assistance with your learning problem and always approach 

instructors in a calm, supportive manner. Avoid an aggressive, blaming 

attitude and win them over to your side! 

 

SELF-ANALYSIS FOR DETERMINING LEARNING STYLE 
 

Students learn in many different, individual ways. “Learning style” is the 

manner in which a student learns. A “preferred” learning style is the style by which  

he or she learns best. There are many different kinds of learning style “tests,” or 

“inventories”, that can help a student determine his or her preferred learning style. 
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The questions on these inventories help you to think about the circumstances in 

which you learn best. For example, do you learn best by watching (visual style), 

listening (auditory), or by doing (tactile or kinesthetic)? Do you learn best by 

studying by yourself, with others, or with an instructor? Do you work at your best 

during the morning, afternoon, or evening? Are you most comfortable studying 

when it is warm or when it is cool? Do you learn best by understanding the “big 

picture” first and then learning details or by learning the facts first and then 

determining the main idea? Can you easily tune out noise or visual distractions 

while you are studying? Do you like a lot of structured instruction, or are you more 

comfortable with an instructor who likes to change and be spontaneous? These are 

the kinds of questions that are asked on learning style inventories. And even if a 

student is not sure of the answers, it is valuable to start thinking about the questions 

and analyzing his or her own style. Once a student’s preferred learning style is 

determined, it is easier to choose teachers with similar teaching styles or to pick 

learning environments that meet a student’s particular strengths in learning. 

 

 

SELF-ANALYSIS FOR DETERMINING PERSONALITY TYPE 
 

A “personality type” inventory can give you further insight into learning style 

by taking a different kind of approach. With this model, students take a “type” 

inventory and then analyze learning style through a particular personality type. It is 

somewhat similar to the learning style model, but can also be applied to personal 

relationships, inter-personal communication, career development, teaching styles,  
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and learning environments. Most students find this kind of analysis extremely 

beneficial and have fun applying it to their own lives. The Career Center has 

personality type inventories that students take. 

 

 

SELF-ANALYSIS FOR DETERMINING LOCUS OF CONTROL 
 

“Locus of Control” is a term used to determine how much control students 

feel they have over their own lives. Students who have a high degree of locus of 

control feel they are primarily responsible for the amount they are learning and the 

grade earned. Students who have a low degree of locus of control feel that others 

are responsible for giving low grades (as opposed to the idea of “earning”) or that 

others are the cause of their learning problems. Students who feel they control their 

own educational destiny usually receive better grades and are more independent 

learners. Again, students analyze their own locus of control by answering questions. 

Once the degree of locus of control is determined, students can take steps to 

empower themselves and take more control over their own lives as students. Self-

analysis inventories are available through the Learning Skills Program office, the 

Career Center, or from counselors. They need some explanation, but can be taken 

individually at the student’s convenience. 

 
 

SELF-ANALYSIS AND EMOTIONAL ISSUES 
 
 All of this self-analysis, from LD testing to personality type, often brings up 

a certain degree of emotion. It may bring out feelings about being learning disabled 

and about individual strengths and weaknesses. This may be somewhat  
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uncomfortable or cause high anxiety. If the student uses some good emotional 

support, the result of the self-analysis is usually well worth the effort because it 

produces emotional growth and healing. It may mean the end of denial about 

learning disabilities or it may reduce dependency (self-analysis means recognizing 

strengths, not just weaknesses).  The emotional result of self-analysis should be 

dealt with through DSP&S counselors, who are very experienced in dealing with 

disabilities and the accompanying emotional “fallout.”  Individual counseling is a 

free service to students who have disabilities – students should take advantage of it 

when needed. 

 

 

SELF-ADVOCACY 
 
 Once the student with learning disabilities has completed some self-analysis 

and dealt with any emotional issues which may have arisen, he or she is much better 

prepared to become a strong self-advocate. Of course, one of the responsibilities of 

the LD Specialists in the Learning Skills Program is to provide advocacy for 

students. The staff must often communicate with instructors regarding in-class 

accommodations, promote staff in-services regarding learning disabilities, and 

assist individual students as needed. However, student self-advocacy is a powerful 

tool which can be used to educate staff and promote educational equity for students 

with learning disabilities. The more a student can learn about his or her own 

educational strengths and weaknesses, rights and responsibilities, and learning 

disabilities in general, the better advocate he or she will be. In addition, the quality 

of an in-service about learning disabilities is always more powerful when a student 

with learning disabilities is in attendance or participating.  

Effective self-advocacy is a balance between being somewhat aggressive but 

not so aggressive as to cause problems for other students or the Learning Skills  
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Program. For example, a student who has not properly dealt with the emotional 

effects of learning disabilities may naturally project anger toward instructors when 

asking for help. An instructor may react defensively and believe that all students with 

learning disabilities are unpleasant to work with. It is, therefore, highly advisable 

for students to learn effective self-advocacy techniques from DSP&S counselors. 

 

STUDENT GRIEVANCE PROCEDURES 
 

If a student encounters a problem with a faculty or staff member, he or she 

should try to reach an equitable solution as early as possible. The “Student’s Guide 

to Cabrillo College” published by the Counseling Division states: 

 “To initiate a grievance at the informal level:  

� Discuss the problem directly with the person involved. This should usually 

be within 10 working days from the date the problem is first experienced 

by the student. If a student feels he or she needs help before he or she talks 

to the staff person, discuss the problem with an LD Specialist or DSP&S 

counselor.  

� If the problem is not satisfactorily resolved with the first step, the student 

should discuss the problem with the immediate supervisor of the staff 

person involved (department head, director, or division dean).  

� The supervisor will make every effort to resolve the problem between the 

student and the staff person. Upon receipt of an oral complaint from the 

student, the supervisor must respond in writing within 7 working days 

outlining a decision to the student.  

� If the problem cannot be resolved at the second step, then the student 

should discuss the issue with the Vice-President of Instruction or another 

appropriate administrator.” 
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“At any point during the informal resolution level, a student may also 

informally and orally present the complaint to the Dean of Student Services and the 

Dean can attempt to solve the difficulty informally.” These informal grievance 

procedures and formal grievance procedures are outlined in the Student Services 

publication, Student Rights and Responsibilities at Cabrillo College, which is 

available at the Student Services office. 

 

LEARNING STRATEGIES AND STUDY SKILLS 
 

Although each learning disability appears to be unique, different learning 

strategies (learning how to learn) can be generalized for certain characteristic 

weaknesses. The following information includes recommendations for strategies 

that may be used effectively for certain types of learning disabilities. Remember 

that these are rather broad recommendations, and only through trial and error will 

students find the most effective strategy for a specific problem. Often, it is the 

student with a learning disability who is the most creative at devising successful 

strategies. 

 

COGNITIVE AREAS 
 

VISUAL PROCESSING PROBLEMS 
 

Processing what is seen, accuracy, attention to detail, speed, visual 
closure, visual sequencing, visual-motor coordination:  

 

� Ask for oral information and directions.  

� Plan for additional time to complete written work.  

� Proofread.  

� Use graph paper for mathematics.  

� Experiment with colored plastic overlays or non-white paper.  
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� Use charts, index cards, colored pens to track visual information.  

� Request extended time in order to carefully proofread work.  

� Sit near the front of the classroom to limit visual distraction.  

� Use your finger or 3x5 cards to track lines while reading.  

� Use “spelling checkers” and word processing.  

� Take advantage of books on tape for severe reading problems. 

� Make sure study areas are neat and uncluttered. 

 

 

AUDITORY PROCESSING PROBLEMS 
 

Processing what you hear with accuracy, short-term memory, long-term 

memory, receptive language: 
 

� Use a tape recorder to listen to lectures more than once (as a back up only).  

� Use screen reading computer programs. 

� Request a note-taker so that you can listen carefully.  

� Break up directions into smaller units.  

� Sit near the front of the classroom.  

� Take classes from instructors who use visual materials or projects, rather than 

strictly lecture. 

� Ask for repetition of oral directions or for written directions.  

� Repeat information back to verify details.  

� Write as you memorize.  

� Use memory “hooks” or “pegs.” 

� Recite material aloud.  

� Spread memory work over several sessions.  

� Review class notes as soon as possible (maximum 24 hours).  

� Use visualization techniques to recall information. 
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REASONING PROBLEMS 
 
  Non-verbal abstract reasoning, problem solving, cognitive flexibility, 

reasoning, learning ability, math concepts: 
 
� “Talk through” non-verbal work with a friend or tutor and write down steps 

involved.  

� Practice non-verbal reasoning skills with books, computer software, and 

games.  

� Break down word problems into small steps.  

�  When possible, draw pictures and diagrams to help understand concepts or 

problems.  

� Use group problem solving.  

� Use free writing, clustering (mind mapping), or list-making to get ideas down 

and organized before writing. 

 

VERBAL ABILITY  
 

Receptive and expressive vocabulary, verbal reasoning: 
 
� Develop written and oral vocabulary (take reading classes, speech classes, 

participate in clubs, use computer software and programmed workbooks).  

� Ask for information in short sequences.  

� Use complete sentences.  

� Encourage friends and relatives to allow you time to respond in discussions.  

 

ATTENTION PROBLEMS 
 

Distractibility, “hyperactivity,” inability to focus: 
 

� Use earplugs to reduce noise distractions.  

� Use study carrels or empty rooms for study.  
 65



� In some cases, use non-distracting audio-tapes (“white noise”).  

� Break down tasks into small units and work through them one at a time. 

� Plan the most difficult tasks during peak energy periods.  

� Make lists and prioritize work.  

� Use calendars and time management techniques.  

� Take study breaks.  

� Underline key words or phrases in directions.  

� Use visual organizers such as different color-coded notebooks for each class. 
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SUCCESSFUL STUDENT CHARACTERISTICS 
 

� Use college help resources (see next chapter).  

� Learn efficient study skills.  

� Create study systems.  

� Learn proper test preparation techniques.  

� Use test-taking strategies.  

� Reduce anxiety. 

� Exercise regularly, eat regular well-balanced meals, get enough sleep.  

� Set realistic goals and priorities for class work.  

�  Make notes about questions to ask the instructor before quizzes and tests. 

� Plan on at least 2 hours of study for every hour spent in class and set up 

regular times to work.  

� Seek help early when you are having difficulties in a class or problems 

outside of class.  

� Don’t miss classes unless absolutely necessary. Always contact instructors 

ahead of time if a class must be missed. In case of emergencies, contact the 

instructor as soon as possible.  

� Take classes and workshops which will improve knowledge about learning 

disabilities and learning skills.  

� Take care of emotional problems by meeting with counselors.  

� Ask questions; know when to ask questions.  

� Review notes as soon as possible after class and before the next class.  

� Keep a “to do” list and update it regularly.  

� Keep a good sense of humor. 
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ATTENTION DEFICIT DISORDER 
(ADD)  

 

Attention Deficit Disorder (ADD) or Attention Deficit Hyperactivity 

Disorder (ADHD) has been a widely accepted and recognized problem in children, 

but it has only recently been recognized that ADD problems continue on into 

adulthood. For this reason, community college students with ADD have probably 

not received full and appropriate services until the last few years. Since ADD 

“didn’t exist in adults,” how could they be served in post-secondary education? At 

Cabrillo, ADD students are served similarly to students with learning disabilities. 

Some ADD characteristics may be similar to learning disabilities, but ADD is 

diagnosed by other professionals and may be treated medically. Educators can help 

students with ADD to compensate for some of their difficulties. Legally, ADD is 

not considered a learning disability. 

 

DEFINITION 
 

In 1988, the U.S. Department of Justice issued a ruling which included the 

following definition: “ADD (officially named attention deficit disorder with 

hyperactivity - ADD/H - and sometimes simply called ‘hyperactivity’) is a 

developmental disorder in which children find it difficult to sit still and pursue 

attentional tasks for any length of time. ADD is diagnosed more in boys, is 

characterized in schools by frequent out-of-the-seat behavior in the 

classroom...ADD children are commonly unable to complete academic 

assignments, have attention problems in the classroom, and often are unable to 

write legibly...most lack appropriate social skills...are frequently unmanageable at  
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home...ADD in children, while not necessarily a life-threatening disorder, is a very 

disturbing handicap which, if untreated, will affect the child for his entire life”  

(Latham & Latham, 1992, p. 9).  This disability is also defined by the American 

Psychiatric Association in its Diagnostic and Statistical Manual of Mental Disorders 

(4th Ed. Rev. 2002) which is commonly referred to as the DSM-IV, as:  
 

A. “Either (1) or (2): 

(1) six (or more) of the following symptoms of inattention have persisted for at 

least 6 months to a degree that is maladaptive and inconsistent with 

developmental level: 

Inattention 

(a) often fails to give close attention to details or makes careless mistakes 

in schoolwork, work, or other activities 

(b) often has difficulty sustaining attention in tasks or play activities 

(c) often does not seem to listen when spoken to directly 

(d) often does not follow through on instructions and fails to finish 

schoolwork, chores, or duties in the workplace (not due to oppositional 

behavior or failure to understand instructions) 

(e) often has difficulty organizing tasks and activities 

(f) often avoids, dislikes, or is reluctant to engage in tasks that require 

sustained mental effort (such as schoolwork or homework) 

(g) often loses things necessary for tasks or activities (e.g., toys, school 

assignments, pencils, books, or tools) 

(h) is often easily distracted by extraneous stimuli 

(i) is often forgetful in daily activities 
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(2) six (or more) of the following symptoms of hyperactivity-impulsivity have 

persisted for at least 6 months to a degree that is maladaptive and 

inconsistent with developmental level: 

 

  Hyperactivity 

(a) often fidgets with hands or feet or squirms in seat 

(b) often leaves seat in classroom or in other situations in which remaining 

seated is expected 

(c) often runs about or climbs excessively in situations in which it is 

inappropriate (in adolescents or adults, may be limited to subjective 

feelings of restlessness) 

(d) often has difficulty playing or engaging in leisure activities quietly 

(e) is often “on the go” or often acts as if “driven by a motor”  

(f) often talks excessively 

 

Impulsivity 

(g) often blurts out answers before questions have been completed 

(h) often has difficulty awaiting turn 

(i) often interrupts or intrudes on others (e.g., butts into conversations or 

games) 

 

B. Some hyperactive-impulsive or inattentive symptoms that caused impairment 

were present before age 7 years. 

C. Some impairment from the symptoms is present in two or more settings (e.g., at 

school [or work] and at home). 
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D. There must be clear evidence of clinically significant impairment in social, 

academic, or occupational functioning. 

E. The symptoms do not occur exclusively during the course of a Pervasive 

Development Disorder, Schizophrenia, or other Psychotic Disorder and are not 

better accounted for by another mental disorder (e.g., Mood Disorder, Anxiety 

Disorder, Dissociative Disorder, or a Personality Disorder). 

 

Code based on type 

314.01 Attention Deficit/Hyperactivity Disorder, Combined Type: 
If both Criteria A1 and A2 are met for the past 6 months 

314.00         Attention-Deficit/Hyperactivity Disorder, Predominantly Inattentive   

                    Type: if Criterion A1 is met but Criterion A2 is not met for the past 6 months 

314.01 Attention-Deficit/Hyperactivity Disorder, Predominantly Hyperactive-   

                    Impulsive Type: if Criterion A2 is met but Criterion A1 is not met for the past 

                        6 months.” 

 

As with learning disabilities, people who do NOT have ADD may experience 

some of these difficulties - again, this is a matter of persistence and severity. The 

percentage of children and adolescents diagnosed as suffering from ADD is 

approximately 5 - 6%, although the frequency of diagnosis has increased 

dramatically as physicians and educators have become more aware of the problem. 

Approximately two-thirds of the ADD population continue to have problems in 

adulthood. ADD occurs across all socioeconomic, cultural, and racial backgrounds 

and affects children and adults of all intelligence levels (Fowler, 1992, p. 3). 
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DIAGNOSIS 
 

Generally a diagnosis of ADD may be made by physicians, psychologists, 

psychiatrists, and educational and licensed therapists and is based upon symptoms 

observed in a variety of settings and documented by multiple sources. However, 

some states only recognize a diagnosis by a physician or a licensed psychologist. It 

requires “differential diagnosis” to rule in or out the presence of other disorders 

such as Oppositional at Defiant Disorder (ODD), Conduct Disorder (CD), and 

Learning Disabilities (LD). These disorders can accompany ADD, but ADD is not 

the same as any of these disabilities. 

 

CAUSE 
 

The exact cause of ADD is still not fully understood. However, it is often 

genetic and passed on through families. It may be caused by prenatal toxemia, as 

well as through the use of drugs and/or alcohol during pregnancy. ADD has a 

strong neurobiological base. Heredity seems to be the largest contributor. Other 

causes may include difficulties in pregnancy, prenatal exposure to alcohol and 

tobacco, premature delivery, excessively high lead levels, and postnatal injury to 

the prefontal regions of the brain. Research does NOT support current popular 

beliefs that AD/HD arises from excessive sugar intake, food additives, excessive 

viewing of TV, poor behavioral management by parents, or social environmental 

factors such as poverty or family chaos (Herowitz, 2003). 

 

TREATMENT AND SUPPORT SERVICES 
 

While there is no cure for ADD, there are a wide variety of treatments 

available to psychiatrists, physicians, and educators. Physicians have prescribed  
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several different kinds of medications for ADD. Ritalin has long been the drug of 

choice. However, the U.S. Food and Drug Administration (FDA) approved a non-

stimulant drug – Strattera (atomoxetine) – for the treatment of symptoms of ADHD. 

This is the first new drug developed in three decades specifically for ADHD (FDA 

Talk Paper, 2002). Psychologists and educators often use behavior management and 

cognitive therapy to moderate negative ADD behaviors. At Cabrillo, many of the 

academic accommodations used for students with learning disabilities are available 

to students with ADD and can be very effective educational interventions. Extended 

time on tests and “quiet rooms” are particularly useful to the student with ADD. It 

is often very beneficial to meet regularly with DSP&S counselors in order to deal 

with the emotions that may occur in an ADD adult who is attending college. 

DSP&S counselors and the LSP staff may also refer students with ADD to private 

sources for therapeutic treatment. 

 

LEGAL ISSUES 
 

Legal interpretations of regulations included in the National Rehabilitation 

Act of 1973, the Americans with Disabilities Act (ADA), and Title 5 regulations 

agree that ADD should be included as a legally recognized disability. At this point 

in time, a separate disability category of ADD still has not been adopted since 1994. 

Students with ADD are covered under the “other health impairment,” category and 

thus qualify for all of the appropriate educational accommodations that the other 

disability categories receive. In addition, if students meet the criteria, they may also 

qualify under “seriously emotionally disturbed” or “specific learning disability.” 

Although the rights of students with ADD are recognized by regulations in Title 5 

(under the “other disability” category), the question of who is the appropriate  
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professional to diagnose ADD has not been adequately answered. Until recently, it 

has only been legally proper to accept a physician’s or licensed psychologist’s 

diagnosis in order to serve the student. There remain several serious legal and 

diagnostic issues pertaining to ADD and ADHD: 

� There remain problems determining the difference between ADHD and 

the “normal” population (for example, primary age active boys). 

� ADD is often a comorbid condition (diagnosed with clinical depression 

and learning disabilities and often sharing the same characteristics). 

� ADHD is probably over-diagnosed because of the previously cited 

problems and is diagnosed more in the U.S. than in other countries. 
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ON-CAMPUS AND OFF-CAMPUS 
RESOURCES 

 
 

ON-CAMPUS RESOURCES 
 

Students should obtain a copy of a Student’s Guide to Cabrillo College, 
available at the college counseling office in Building 100, in order to be fully 
informed about college student services. The following college services and 
programs may be of particular interest to students with learning disabilities: 

 
Adaptive Computer Technology 
Room 1400  
(Computer Technology Center) 
479-6737 
 
Assessment Center 
Room 1006 
479-6165 
 

Alpha Gamma Sigma  
Room 905  
Honor Society (student tutoring) 
479-6378 
 
Counseling 
Bldg. 100, Room 113  
479-6274 

Health Services 
Room 912 
479-6435 
 

Learning Skills Program (LSP)  
Learning Center, Room 1073 
479-6220 
 

 
Disabled Student Programs and 
Services (DSP&S) 
Room 810 
479-6379 
 
Extended Opportunity Programs & 
Services (EOPS) 
Room 907 & 910 
479-6305 
 

Early Assistance Program (EAP)  
Room 1080 
479-6470  
 
 
Financial Aid 
Room 914 
479-6415 
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Math Learning Center  
Room 1074 
479-6159 
 
 

Open Access Computer Lab 
Room 1097 
479-6549 

Scholarships 
Room 914  
479-6415 
 
Tutorial Center 
Learning Center, Room 1080A 
479-6470 

Student Affairs Office  
Room 906 
479-6378 
 
Writing Center 
Learning Center, Room 1060 
479-6319 
 

  
 
 

OFF-CAMPUS RESOURCES 
 
Some community, state, and national resources which students with learning 
disabilities might find useful: 
 
Assessment  
Sara DeRouchey, Psy.D – LD & ADD evaluations, counseling     (831) 688-1654 
2901 Park Avenue, Suite D4, Soquel 
 
Tony Hoffman, Ph.D. – LD & ADD evaluations       (831) 423-4073 
303 Portrero St, Suite 55, Santa Cruz 
 
Richard Alloy, Ph.D. – LD evaluations        (831) 688-5010 
9099 Soquel Dr., Aptos    
 
 
Association on Higher Education and Disability (AHEAD)        (614) 488-1174 
Ask for the current website address at the LSP office. 
AHEAD distributes and publishes many excellent books and articles about post-
secondary students with disabilities. 
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California Association for Postsecondary Educators of the Disabled (CAPED)  
Ask for the current phone number and address at the LSP office. 
CAPED is a professional organization which has done a lot to influence the 
professionalism of educators and services for students with disabilities in 
California colleges and universities. 
 
 
Center for Research on Learning: Division of Adult Studies and National 
Research Center on Learning Disabilities.  May 15, 2003.  
I AM website. http://das.kucrl.org/iam.html 
One of the best postsecondary research centers on adults with learning disabilities 
in the United States. 
 
CH.A.D.D. Cruzers          (831) 479-1276  
Non-profit local support and advocacy group for children and adults with Attention 
Deficit Disorder (ADD). 
 
 
Crisis Intervention           (831) 426-4077 
 
 
 
Council for Learning Disabilities      (913) 492-8755 
P.O. Box 4030  
Overland Park, KS 66204 
 
Defensa de Mujeres      (831) 426-7273 or 722-4532 
Violencia domestica 
 
 
Department of Rehabilitation - Santa Cruz      (831) 465-7100 
 
 
 
DIRECT LINK for the disABLED      (805) 688-1603  
Information on disability-related needs, and referrals to local, state and national 
resources. 
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Dyslexia Treatment and Counseling Center    (408) 241-3330  
Diagnosis and treatment of children and adults with dyslexia, ADD, and learning 
disabilities. Excellent educational recommendations. 
 
 
Food Hot Line         (831) 662-0991 
 
 
Health Services      (831) 454-4100 or 763-8400 
 
 
Human Resources           (831) 454-4150 
 
 
International Dyslexia Association                                1(800) 222-3123 
    
 
Learning Disabilities Association (LDA)     (831) 662-0964  
Santa Cruz has a chapter of this non-profit support and advocacy group for 
children and adults with learning disabilities. 
 
Learning Disabilities Association of America (LDA)  1(800) 300-6710  
www.ldnatt.org 2003. 
 
Literacy Volunteers of America - Pajaro District   (831) 728-6003 
Help with reading from non-reading level and up. 
 
 
National Center for Learning Disabilities     (202) 687-7211 
99 Park Avenue  
New York, NY 10016 
 
 
National Center for Law and Learning Disabilities  no phone listing 
P.O. Box 368  
Cabin John, Maryland 20818  
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National Network of LD Adults      no phone listing 
808 N. 82nd St.  
Scottsdale, AZ 85257 
 
 
Orton Dyslexia Society        (301 ) 296-0232 
724 York Road  
Baltimore MD 21204  
Central California Branch:       624-1456 
 
 
Santa Cruz Community Counseling Center          (831) 425-1830 
 
 
Shoreline Occupational Services (a Division of Goodwill)   (831) 429-6415 
 
 
Social Services      (831) 426-8111 or  (831)722-7141 
SSI, SSDI, Medicare 
 
 
Suicide Prevention        (831) 458-5300 
24-hr. crisis line Women’s Crisis Support 
 
 
Women’s Crisis Support      (831) 425-5525 
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RECOMMENDED 
READING, LISTENING, VIEWING 

AND AUXILIARY ELECTRONIC AIDS 
 

 
READING MATERIALS 

 
Accommodations Committee, Learning Disabilities Division, California 

Association of Post-secondary Educators of the Disabled (CAPED). (1992). 
Accommodating students with specific learning disabilities in Post-
secondary Education: A Position Paper.  Riverside, CA: CAPED. 

 
“ADD file” - A file of research articles, newspaper stories, & personal stories about 

ADD. Available at the LSP office. 
 
Counseling Division. (latest edition). Student’s Guide to Cabrillo College. Aptos, 

CA: Cabrillo College.  
All that a student needs to know about Cabrillo’s student services and 
programs. Available at the LSP office and the Counseling Division office. 

 
Crawford. V/ (2002). Embracing the monster: overcoming the challenges of 

hidden disabilities. Baltimore, MD: Paul H. Brookes Publishing. “How it 
feels in everyday life experience.” 

 
Disabled Student Programs and Services (DSP&S). (1991). ABLE: ability 

beyond limitation through education. Aptos, CA: Cabrillo College.  
An instructor’s guide to disabled student services at Cabrillo. Available at the 
Learning Skills Program (LSP) office or the Disabled Student Programs and 
Services (DSP&S) office. 

 
Fowler, M. (1992). CH.A.D.D. educators manual. Fairfax, Virginia: CASET 

Associates Ltd. Available at the LSP office. 
 
Garnett, K. and La Porta S. (1984). Dispelling the myths: college students & 

learning disabilities. NY, NY: Hunter College.  
A good, basic booklet. Available at the college bookstore and the LSP. 

 
Gerber, Paul & Reiff, Henry, Eds. Learning disabilities in adulthood: persisting 

problems and evolving issues. (1994). Austin, Texas: Pro. Ed., Inc. 
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Hayes, M. (1993). You don’t outgrow it: living with learning disabilities. 
Novato,CA: Academic Therapy Publications.  
An excellent book, written by a woman with learning disabilities who is also 
the mother of a gifted learning disabled adult. Marnell states, “Most of all, 
this book is for the person with learning disabilities who wants practical, 
sound ‘nuts and bolts’ kinds of help without all the fancy terms ....” 

 
Kanar, C. (2003). Confident student. Palo Alto, CA: Houghton-Mifflin.  

Excellent study skills workbook with practical exercises. Text for LS 264: 
Study Skills. Available at the library, college bookstore, and the LSP office. 

 
Kelly, Kate & Ramundo, Peggy. You mean I’m not lazy, stupid or crazy? A self-

help book for adults with ADD. (1993) New York: Scribner. 
 
Kravetz, M. and Wax, I. K&W guide for the learning disabled. New York: 

Princeton Review. 2001. 
 
Lerner, Janet  (2003). Learning disabilities: theories, diagnosis, and teaching 

Strategies. 9th ed. Boston, MA: Houghton Mifflin Co.  
 A classic textbook on learning disabilities. 
 
Mercer, C. (1987). Students with learning disabilities. 3rd. ed. Columbus, OH: 

Merrill Publishing Co.  
One of the best textbooks on learning disabilities. 

 
Michaels C., et. al. (1988). How to succeed in college: a handbook for students 

with learning disabilities. Albertson, NY: Human Resources Center.  
Covers self-awareness, success strategies, motivation, study skills, stress 
reduction, goal setting, college resources. Available at the LSP office. 

 
Nadeau, Kathleen,  A comprehensive guide to ADD in adults: research, diagnosis, 

treatment. (1995). New York: Brunner/Mazel. 
 
Personal stories of LD college students.  

A file of writings by Cabrillo and other students with learning disabilities 
about their feelings and struggles. Available at the LSP office. 

 
Shreve, J. (1993). Square peg in a round hole: coping with learning  differences 

at home, in school, and at work. San Diego, CA: Square Peg Enterprises.  
Jimmie Shreve is now a successful consulting Civil Engineer, Jr. College 
Instructor, author & lecturer. Diagnosed at age 36 with learning disabilities, 
ADD, and Tourette’s syndrome, this is Jimmie’s story, written to share his  
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difficulties and to educate parents, teachers, counselors, and employers. 
Available at the LSP office. 

 
Scheiber, B. and Talpers, J. (1985). Unlocking potential. Bethesda, Maryland: 

Adler & Adler, Publishers, Inc. 
A very good resource for students with learning disabilities to read before 
choosing or entering college. Includes information about study skills, 
counseling, support services, and other helpful resources. Available at the 
LSP office. 

 
 

LISTENING MATERIALS 
(Available on audiocassette at the LSP office) 

 
 
Burns, L. and Tomnitz, P. Problem solving. Presentation at Cabrillo College. 

(1988). Workshop Audio tape available at the DSP&S office. 
 
California Association of Educators of the Disabled (CAPED). (1989). Attention 

deficit disorder as a learning disability. Conference workshop. 
 
CAPED. (1989). Extra time on exams for LD students: what difference 

does it make? Conference workshop. Audio tape 
 
CAPED. (1989). Learning disability accommodations panel.  

Workshop conference. Audio tape.  
 
 

VIEWING MATERIALS 
(available at the LSP office) 

 
The F.A.T. City Workshop (1995). How Difficult Can This Be? Eagle Hill 

Foundation, Inc. PBS Video in Association with WETA, Washington, D.C. 
70 mins. Excellent presentation regarding learning disabilities, includes 
experiential activities. 

 
Los Rios Community College District. (1990). A Matter of Perception: 

Understanding Learning Differences.  
A very highly recommended video about college students with learning 
disabilities. Presentations from professionals and students on the nature of 
LD, college support services and accommodations, emotional effects, 
employment. 
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Maloney, Melinda, Esq. (1996). Accommodating Students with Learning 

Disabilities in Colleges and Universities. LRP Publications. 20 mins. 
 

In addition to the resources listed above, there are many learning materials 
which are available in the LSP tutorials room. 

 
 

WEBSITES 
 
Attention Research. 
 www.attention research update @ ADD help for add.com (2003) 
 
California Community College Chancellor’s Office (for statistics on disability 
enrollment and services at 108 California community colleges). 2003  
www.ccco.edu 
 
California Association on Post-secondary Education and Disability (CAPED). 2003 
www.caped.net 
 
Children and Adults with Attention Deficit/Hyperactivity. (CHADD) 2003 
www.chadd.org 
 
Equal Opportunity Publications, Inc. 2003 
http://eop.com/cccwd/homepage.html 
 
International Dyslexia Association (IDA). 2003 
www.interdys.org 
 
The Job Accommodation Network. 2003 
http://janweb.icdi.wvi.edu/english/homeus.htm 
 
Office of Disability. Employment Policy 2003 
www.dol.gov./dol/odep 
 
 
 

ELECTRONIC AUXILIARY AIDS 
 
Word processors: 
 If a student can type (even with two fingers), use of a word processor for 
writing can be a wonderful tool. At Cabrillo, any student can use a computer in the 
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library or in the Open Computer Lab (downstairs from the Learning Resource 
Center.) Word processors can help check spelling so that poor spellers can write out 
ideas rapidly, knowing they can have the word processor check the spelling later. 
This way, students don’t get bogged down with writing mechanics and lose ideas. 
It’s also much easier to reorganize paragraphs and sentences without a whole lot of 
frustrating messiness. There are classes at Cabrillo that can help students with 
learning disabilities learn to use computers and word-processing. 
 
Screen Readers: 
 These are software programs that, along with the use of a scanner, can read 
books or even your own papers. Students can choose from a variety of “voices” to 
listen to as well as control the speed. It is also possible to highlight letters, words, 
lines, sentences or paragraphs to improve visual focus on what is being read. 
 
Phonetic Spell Checkers: 
 These are calculator-sized devices that will pronounce letters or words as you 
type them. They will also check your spelling. 
 
Concept Mapping: 
 Also called mind mapping or clustering, these are software programs that 
allow you to organize ideas more visually with links – kind of like spider webs. If 
needed, with a push of a button the mind maps can be turned into formal outlines. 
 
Word Prediction: 
 These are software programs that will “pop” down a list of words after a 
student has typed in a few letter so that the correctly spelled words may be chosen. 
This may also be used by students who cannot type rapidly by saving the number of 
keystrokes needed. 
 
Speech Recognition: 
 This is computer software and hardware that “learns” to automatically type 
out what the students says into a microphone, so that a keyboard becomes 
unnecessary. This is helpful because the program will correct errors as they occur. 
(Burstahler, 2002) 
 
 

Students with learning disabilities who are interested in using these electronic 

aids should ask a learning disabilities specialist where and how to use them. These 

devices will go a long way to help students compensate for their specific 

disabilities. 
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